Appendix II
Useful Learning Outcomes Statement Verbs

	Course Title:  
	Course Number:

	Competency(ies):

	Overall Objective for the Activity

	Identify a clear and realizable overarching learning outcome.  	Comment by Patti Kingsmill: This should be one sentence expressing what students will do to demonstrate their learning that relates to one of the course competencies or element of the competency. It differs from a teaching objective which, for instance, might read, “Students will learn about ethical issues in tourism.” Instead, a related learning outcome might read, “Students will research ethical tourism and share their learning with peers.” 


	


	Relationship to Competency 

	Describe how the learning outcome contributes to the attainment of a/the course competency(ies). 

	





	Assessment

	Aim and Description of Assessment(s)	Comment by Patti Kingsmill: Assessment types
Diagnostic: Evaluates where they are at in the beginning of a course or a stage of the course
Formative: Designed to help students learn and to provide a chance to provide them with feedback
Summative: Higher stakes evaluation
Certification: Evaluation at the end of an official learning period (e.g., PCA)

	AIM
	
	Diagnostic 
	
	Formative  
	
	Summative 
	
	Certification



ASSESSMENT/PERFORMANCE TASK(S) 



	Assessment Critera
(See Samples in Appendix I below.)

	· 

	Activity’s Specific Learning Outcomes                           

	Identify what students will do to demonstrate their learning (as defined in the objective). 
(See Appendix II for examples of action verbs related to Bloom’s revised taxonomy.)

	· 




	Platform & Learning Tasks

	Identify the platform students will work on.
Identify the tasks they will perform to prepare them to achieve the learning outcomes.

	PLATFORM

	TASKS

· 

	




	Environment 
	    Interaction

	Context(s) in which teaching/learning will occur 
	Nature of student interaction during the activity

		
	Asynchronous
	
	In class

	
	Synchronous
	
	At home



		
	Student-Content

	
	Student-Teacher 

	
	Student-Student (Click to choose)





	Support for Students

	Pedagogical
	Technical

	· 
	· 


Technoped Activity
Design Template
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	Social Annotation Marking Rubric

	

	Excellent
	Good

	Fair

	Poor


	Content
	All commenting requirements (as listed in the checklist) are fulfilled.

Comments
· Accurately refer to, discuss, and analyze specific data in the text or a classmate’s comment(s). 
· Initiate, and respond to, stimulating discussion about the discourse analysis and relevant course concepts. 
· Make clear connections between the discourse and course content. 
· Responds constructively, insightfully to questions or perceived misunderstandings. 
· Provide evidence for any agreement or disagreement expressed.
· Offer an alternative analysis when disagreeing with a point.
	The majority of commenting requirements (as listed in the checklist) are fulfilled.

Comments
· Refer to, discuss, and analyze data in the text or a classmate’s comment(s). 
· Initiate, or respond to, discussions about the discourse analysis and relevant course concepts. 
· Make connections between the discourse and course content.
· Responds helpfully to questions posed or perceived misunderstandings.
· Mostly provide evidence for agreements or disagreements expressed.
· Offer some reasons when disagreeing with a point.
	At least 60% of commenting requirements (as listed in the checklist) are fulfilled.

Comments
· Refer vaguely to the text or a classmate’s comment(s), occasionally offering a few specific details. 
· Respond to discussions about the discourse analysis and course concepts but mostly in a superficial way.
· Occasionally make connections between the discourse and course content.
· Sometimes answer questions or responds to perceived misunderstandings but not always in a helpful way.
· Occasionally provide evidence for agreements or disagreements expressed.
· Occasionally offers a reason for disagreeing with a point.
	Less than 60% of commenting requirements (as listed in the checklist) are fulfilled.

Comments
· Offer few if any specific details relating to the text or a classmate’s comment(s). 
· Rarely if ever engage in discussions about the discourse and course concepts, and then only superficially.
· Rarely if ever make connections between the discourse and course content. 
· Rarely if ever answer questions or respond to perceived misunderstandings, and then in an unhelpful way.
· Do not provide evidence for agreements or disagreements expressed.
· Rarely, if ever, offer a reason for disagreeing with a point.

	Written Expression
	The written expression is clear and free of errors.
	The written expression is mostly clear and free of errors. 
	The written expression is at times unclear due to errors. 
	The written expression is unclear due to multiple errors.





	Curation Marking Rubric

	
	Excellent
5-4.5 pts
	Good
3.75-4.25
	Fair
3.5-3 pts
	Poor
< 3 pts

	Source validity/credibility/
appropriateness
	Sources are valid and trustworthy (its credentials are reliable: author has expertise and authority to address topic), meet assigned course standards, and are appropriate for the target audience in terms of difficulty of content and language.
	Most of the sources are valid and trustworthy (their credentials are reliable). They meet most of the assigned course standards.† The sources are appropriate for the target audience in terms of difficulty of content and language.
	The sources have identifiable credentials, but most do not fulfill the assigned standards. † A few of the sources are well suited for CEGEP level readers in terms of difficulty of content and language.
	The sources have few or no identifiable credentials. They are not well-suited to CEGEP level readers.

	Source relevance
	Each source provides valuable information or an interesting perspective on the research topic. 
	Overall, the sources provide useful information or a clear perspective on the research topic.
	The sources include some content that relates to the research topic.
	Sources include little content related to the research topic or touch on it only superficially.

	Source variety, and number
	X number of sources are included and are drawn from a variety of media types. Each source offers a valuable contribution to an understanding the topic.
	X number of sources are included, drawn from various media types. Most of the sources contribute to some degree to an understanding of the topic.
	X number of sources are included, drawn from a few different media types. Some of the sources contribute to an understanding of the topic

	The required number of sources have not been included, or if they have been, they are all of the same type of media. Few, if any, of the sources contribute to an understanding of the topic.

	Source annotations
	The sources are synthesized accurately, objectively, concisely, and are well written; the source’s purpose, perspective, and any unspoken values or biases are accurately defined; the contribution source each makes to an understanding of the topic is made very clear. 
	The sources are, for the most part, synthesized fairly accurately, objectively, and concisely, and are well written. The source’s purpose,‡ perspective, and any unspoken values or biases are identified; the contribution each source makes to an understanding of the topic is identified.
	Some general details are provided about each source, but little is said about their bases, values, or perspectives. The annotations may include errors of comprehension or written expression. Little is said about the sources’ contribution to the topic.
	Vague or inaccurate details are provided about the sources or some of the sources. 

	Organization of sources
	Sources are ordered so as to convey a clear relationship between them (e.g., priority, contrast, comparison, confirmation).
	Sources are organized in a clear order with most material conveying some kind of relationship between different posted items.
	Sources are organized in a simple but clear order.  Organization may communicate a clear overview on the topic but does not necessarily present a clear idea or point of view.
	Sources are not organized in any clear order.

	Perspective
	The curation clearly conveys (a) particular perspective(s) on its topic through its content choices, source annotations, organization, and breadth of content.
	Curation shows a general perspective on its topic through content choices—annotation, organization and breadth or content
	Curation provides a descriptive overview of the topic through content choices.
	Curation shows some information that is relevant to the topic but does not communicate a point of view.

	Presentation
	The site is visually attractive and readable. 
	Curated site is readable and organized
	Curated site shows moderate level of organization.
	Site shows evidence of organization and is difficult to read.



	
STAGE 1: MINIMAL REQUIREMENTS
	
STAGE 2: SUFFICIENT TO GOOD PERFORMANCE
	
STAGE 3:  EXCELLENT PERFORMANCE
	
TOTALS: 
EXPLANATION
	
COMMENTS

	
· Post relates to assigned historical topic.

· Source is traceable.

· Source has an author or clear publisher.

· Source has been posted has been made within the allotted timeframe.

· Sources has been posted on the correct NetBoards.
	
· Summary of post highlights pertinent details and is useful to the reader.

· Source and its summary provide enough adds useful information and insight to the historical topic being studied.

· Source is use-able for an academic paper.



                 
         

	
· Source and summary add new or novel ideas and relates them to the source or the class.

· Source shows potential for broader applications within course, discipline or program.

	
Your evaluation for this assignment is based on your ability to complete every competency within each stage before you are evaluated for the next stage.

For example:
If you complete all the competencies for Stage 1, and fulfill only one of the competencies in Stage 2, you will receive 6/10 as a grade.


                       
	


	  
  /5  
       
	
                  /3

	                                      
                       /2
	                 
                      /10 total  
	                                      
                      


Appendix I
Sample Rubrics


	Cognitive Process Level
	Verbs

	Create
	compose 
construct
create 
design
devise
	invent
imagine formulate 
plan
predict
	propose
produce
synthesize
write

	Evaluate
	argue
assess
choose  
critique  
debate
decide
	determine  discuss 
evaluate          
judge
justify  

	prioritize
rate 
recommend
select    
verify

	 Analyze
	analyse
categorize
compare
contrast
	distinguish
examine  explain

	investigate
separate


	Apply
	classify
complete
construct
	demonstrate examine illustrate 
	show
solve 
use

	Understand

	compare  describe 
discuss
distinguish
	explain
interpret
outline

	predict 
restate 
translate

	Recall/Remember 
	choose
define
describe
identify
find
	list 
locate
match
name 
	recognize
relate 
select 
state

	Based on the revised Bloom’s Taxonomy (Krathwohl et al, 2001)[footnoteRef:1] [1:  For more details on working with Bloom’s revised taxonomy in in levelling learning outcomes, see David R. Krathwohl. “A Revision of Bloom’s Taxonomy: An Overview.” http://www.unco.edu/cetl/sir/stating_outcome/documents/Krathwohl.pdf] 
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